Faculty Learning Community - Module 3

Promoting Active Learning

“Active learning” is a broad term describing a variety of teaching strategies that involve students in
the creation and application of own their knowledge. There are so many and such varied
approaches to promoting active learning in the classroom that it may be easier to define what it is
not: namely, the “traditional” classroom situation in which instructors merely lecture and students
watch, listen, and take notes. (It's important to note here that we don’t mean to minimize the
instructional value of lecture. However, in order to prevent students from taking on a passive role,
lecture should always incorporate opportunities for more hands-on learning.)

Active learning strategies can be collaborative or individual, and they can range from simple,
one-time activities (e.g., minute papers, small group work) to more complex instructional frameworks
(e.g., project-based learning, a flipped classroom format).
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Instructors who want to promote active learning in the classroom might consider:

Giving students frequent “time-on-task” opportunities in class to apply their learning
Helping students make connections between course content and their own lives, home
communities, career fields, other courses, etc.

Establishing relevance within the course to current events and discourses

Avoiding mere “explanations” of concepts if “modeling and demonstration” methods are
possible; asking students to model the process back

Creating opportunities for students to interact with relevant sites or experts in the field
Simulating real-world, problem-solving contexts for students, where appropriate
Recognizing and capitalizing on the strengths of social and collaborative learning

* Diagram courtesy of University of Michigan’'s Center for Research on Teaching and Learning
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