Faculty Learning Community - Module 2
Checking tor Understanding & Providing Feedback

As instructors, it’s critical that we constantly anticipate and work to prevent gaps between what we
think we’re teaching and what is actually being learned in the classroom. In the field of
education, the continuous monitoring of learning, with the goal of closing this gap, is usually referred
to as “formative assessment.”

Formative assessment is different from “summative assessment.” It is used not to measure
students’ success in reaching official course outcomes or standards but, rather, to assess and
improve one’s own instructional techniques and to help students monitor their own learning.

High-impact formative assessment practices include, for instance:

e Frequently stopping and checking for student understanding with a wide range of strategies
to assess whether instructional practices have been effective; adjusting instruction pace and
approach if students seem lost. (Rosenshine p)

e Pausing a lecture every 15 minutes or so and giving students substantial opportunity for
guided practice (small steps) to try out the process that you’re modeling; then providing
corrective feedback so that the students know if they are right or wrong (and why) before you
move on. (Rosenshine p)

e Incorporating “metacognitive” (self-assessment) opportunities within your instruction so that
students learn to check their own understanding of content and develop awareness about
the effectiveness of their own learning strategies. (Nicol and Macfarlan-Dick p)

e Providing clear expectations (e.g., goals, criteria, example work, etc.) for student
performance as well as specific, actionable feedback so that students understand what their
performance gap is and have tools to improve it. (Sadler p)

The videos in the this Brightspace module focus on various practices that MSUN instructors have
developed to check for understanding and ensure quick, direct feedback opportunities so both the
instructor and the students have the information they need to improve the teaching and learning
environment on a continual basis. Please let OTLE know if you would like to share any of your own
strategies for future instructor snapshots!
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